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NCSE Foreword 
 
Welcome to this NCSE handbook designed especially to 
enable Special Schools to implement the Primary 
Language Curriculum. 

From September 2016 whole-school professional development for the Oral   Language Strand of the Primary 
Language Curriculum was provided by the former SESS to all Special Schools. This consisted of a full day 
seminar delivered by specialist Advisors from the Primary Language Curriculum Team. 

As of 20th March 2017 the management of the SESS, along with the National Behaviour Support Service 
(NBSS) and the Visiting Teacher Support Service for children who are Deaf/Hard of Hearing and for children 
who are Blind/Visually Impaired transferred to the National Council for Special Education (NCSE). 

This year, 2017 - 2018 the NCSE Primary Curriculum team will be delivering on the Primary Language 
Curriculum to Special Schools across the country in relation to the Reading and Writing strands. Similar to 
the PDST seminars for mainstream schools, there has been a focus on the rationale and key features of the 
Primary Language Curriculum. However, there was also a significant focus on the Special Educational Needs 
Pathways and the draft Early A milestone. A survey in relation to early A is still available online at https://
www.surveymonkey.com/r/QR8PT6M and we would encourage all schools to complete the survey.
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Language learning enables children to understand the world 
around them and to communicate effectively with others.

Communication takes many forms, from the nonverbal and 
verbal to print-based and digital texts.

Through interacting with adults in the social environment, 
children are initiated into, and engage in, communicative 
relationships through which they come to understand, 
interpret, construct meaning and critically appreciate the 
communication of others.

Primary Language Curriculum (p.18)

A handbook prepared by NCSE Support Service to enable schools begin implementing  the Primary Language Curriculum
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Support Material
ENGLISH | IRISH | ORAL LANGUAGE | READING | WRITING | Stage 1 and Stage 2

Special Educational Needs and the Primary 
Language Curriculum
The Primary Language Curriculum contains Learning 
Outcomes and associated Progression Continua. The 
Learning Outcomes describe the expected language 
learning and development for children at the end of a 
two year period. The curriculum supports all children 
to progress and work towards these learning outcomes 
at a rate and a pace appropriate to their abilities and to 
have this learning recognised. The Progression Continua 
break down the learning outcomes across a number of 
milestones, from ‘early a’ to ‘h’, mapping out the journey 
that children of a wide range of abilities will take on 
their way towards a learning outcome. They map out 
the progression steps they will take and the progression 
milestones they will reach along the way, and in doing 
so they recognise the progress and achievements of all 
children. 

Children with severe and profound difficulties may be at 
the ‘early a’ milestone.  Children with moderate difficulties 
may be between milestones ‘early a’ to ‘d’. The wide stretch 
of milestones reflects the wide range of children’s needs at 

Some children with more 
complex needs may take 
considerable time to make 
progress in one progression 
milestone and/or in one 
progression step; this is 
why the SEN pathways are 
provided.

this level. Children may be at higher or lower milestones in 
relation to different learning outcomes, depending on their 
strengths and needs in different areas.
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Support Material
ENGLISH | IRISH | ORAL LANGUAGE | READING | WRITING | Stage 1 and Stage 2

Pathways for Special Educational Needs
While teachers may have the highest possible expectations 
for the children in their care, not all children will achieve 
every progression step. Some children with more complex 
needs may take considerable time to make progress in 
one progression milestone and/or in one progression step. 
This is why the Special Educational Needs pathways are 
provided. 

The Special Educational Needs pathways, or SEN pathways 
consist of seven pathways which describe, in broad terms, 
learning and development for children with more complex 
needs. These pathways are beneficial to teachers of 
children with more complex needs whose progress may be 
slow and otherwise difficult to recognise. They can be used 
together with the Primary Language Progression Continua 
to support teachers in recognising and supporting such 
children’s progress within a progression milestone or a 
progression step.

The SEN pathways are designed to take account of the 

incremental nature of progression among children with 
more complex needs. Although the SEN pathways are 
sequential, the complex nature of the needs of the children 
in question means that a child may be at an attending level 
in some areas of learning and at a higher or lower level in 
another. Progress may not be linear and some may continue 
at an SEN pathway in relation to a progression step for a 
considerable time.
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Support Material
ENGLISH | IRISH | ORAL LANGUAGE | READING | WRITING | Stage 1 and Stage 2

The Primary Language 
Curriculum and its 
supports, along with a 
whole school approach 
and parental involvement, 
support children with more 
complex needs to engage 
with appropriate, relevant 
and meaningful learning 
experiences.

Along with the child’s individual educational plan (IEP), the 
SEN pathways and Progression Continua support teachers 
in planning the next steps in teaching, learning and 
assessment. The Primary Language Curriculum support 
material and planning frameworks will further enable 
teachers in preparing for and differentiating their teaching 
and learning. 

Together, these supports along with a whole school 
approach and parental involvement can support a child 
with more complex needs to engage with appropriate, 
relevant and meaningful learning experiences.  The Primary 
Language Curriculum and its supports enable every child 
to experience and enjoy as broad a curriculum as possible.
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Support Material
ENGLISH | IRISH | ORAL LANGUAGE | READING | WRITING | Stage 1 and Stage 2

Using the SEN Pathways: 
The SEN pathways together with the Progression 
Continua give teachers a way of recognising and 
supporting progression for children with more complex 
needs. Teachers can use the SEN pathways to recognise 
where children are functioning in relation to selected 
steps on the progression continua. Children may be at 
a different SEN pathway for different progression steps. 
Children can move forwards or backwards within the 
pathways. This supports children to progress at a rate 
appropriate to them and their areas of strength and need.

Examples of children’s learning are attached to each SEN 
pathway and progression milestone. Each of the SEN 
pathways below is hyperlinked to examples of children’s 
language learning and development and can be clicked 
into to view. These examples further illustrate and give 
teachers a sense of what the SEN pathways and the 
Primary Language Milestones look like. In doing this 
the SEN pathways together with the Primary Language 
Continua support progression for children with more 
complex needs. 

While repetition and overlearning are essential to this 
cohort of children, where possible learning should 
take place in varied environments in order to maintain 
children’s motivation, to show a greater sense of the 
child’s progression and to give them opportunities to 
generalise. Given the wide range of children’s needs and 
their strengths and interests, differentiation is key. 
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Support Material
ENGLISH | IRISH | ORAL LANGUAGE | READING | WRITING | Stage 1 and Stage 2

The Primary Language 
Curriculum and its 
supports, along with a 
whole school approach 
and parental involvement, 
support children with more 
complex needs to engage 
with appropriate, relevant 
and meaningful learning 
experiences.

Along with the child’s individual educational plan (IEP), the 
SEN pathways and Progression Continua support teachers 
in planning the next steps in teaching, learning and 
assessment. The Primary Language Curriculum support 
material and planning frameworks will further enable 
teachers in preparing for and differentiating their teaching 
and learning. 

Together, these supports along with a whole school 
approach and parental involvement can support a child 
with more complex needs to engage with appropriate, 
relevant and meaningful learning experiences.  The Primary 
Language Curriculum and its supports enable every child 
to experience and enjoy as broad a curriculum as possible.
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Support Material
ENGLISH | IRISH | ORAL LANGUAGE | READING | WRITING | Stage 1 and Stage 2

SEN Paths The child... Examples of children’s language learning and 
development

Experiencing

is present during a learning activity, s/he is exposed and/or awake 
and/or exposed to the learning environment. S/he is beginning to 
acclimatise to the learning environment such as objects, people, 
sounds and other sensory experiences.

Video 1

Attending
becomes attentive to and/or engaged with the learning activities 
presented by changing gesture, posture, vocalisation, eye gaze, 
movement etc. S/he is acclimatised to the learning environment.

Video 1

Responding

demonstrates capacity to actively or purposefully take an interest 
in the learning environment.  S/he begins to indicate likes, dislikes 
or preferences. S/he actively responds to a learning activity with or 
without support.

Video 1

Initiating
shows curiosity about the learning environment. S/he actively 
and independently seeks opportunities to engage with and/ or 
influence that environment.

Video 1                 Video 2

Acquiring
demonstrates that knowledge, a concept or a skill is being learned. 
S/he explores and participates in the learning.

Video 1                 Video 2
Video 3                 Video 4
Video 5

Becoming Fluent
moves towards fluency and accuracy in familiar learning contexts. 
S/he independently and consistently demonstrates recall mastery 
of the skill /concept / knowledge learned.

Video 1                 Video 2
Video 3                 Video 4
Video 5

Generalising
transfers and applies learned skills, knowledge or concepts to 
familiar and unfamiliar contexts.

Video 1
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Oral	Language:	Progression	Continuum	
Progression	Milestones	–	Early	a	to	d	

*early	a	 The	child	is	aware	of	and/or	responds	to	sensory	stimuli.	He/she	uses	verbal	or	non-verbal	methods	to	communicate	and	request.	
The	child	attends	and/or	responds	to	objects	of	reference.	He/she	indicates	preferences,	responds	to	and/or	anticipates	familiar	cues.	

a	 The	child	gestures	to	and	shares	attention	of	an	object	with	another	person.	He/she	exchanges	smiles,	vocalises	and,	in	some	cases,	
uses	single	words	to	respond.	The	child	relies	on	the	other	person	to	interpret	and	share	their	meaning.	

b	 The	child	understands	familiar	words	and	basic	phrases	used	to	describe	him/herself	and	his/her	immediate	surroundings.	He/she	
uses	single	words,	phrases	and/or	simple	sentences,	sometimes	with	gestures,	to	initiate	conversation,	to	make	requests,	to	talk	
about	familiar	people	and	objects,	and	to	express	themselves	and	interact	with	others.	The	‘other	person’	continues	to	play	a	key	role	
in	interpreting	and	sharing	meaning.		

c	 The	child	refers	to	familiar	objects	and	events,	and	shared	experiences.	He/she	uses	language	from	home	and	their	surroundings	to	
communicate	for	a	variety	of	purposes.	The	child	uses	non-verbal	cues	to	help	understand	spoken	language	and	when	sharing	
meaning	with	others.	The	child	uses	simple	social	conventions	when	interacting.	He/	she	responds	showing	some	appreciation	of	the	
communication	partner’s	needs.	The	child	begins	to	see	a	conversation	as	an	exchange	of	knowledge	and	information	with	another	
person.	He/she	can	readily	follow	one-step	instructions.	

d	 The	child	uses	language	to	communicate	their	thoughts,	feelings	and	ideas,	and	to	ask	questions.	He/she	has	conversations	about	
things	that	interest	them,	personal	experiences,	topics	familiar	to	them	and	increasingly	unfamiliar.	The	child	engages	others	in	
conversation,	asking	questions	and	exchanging	information.	He	/she	begins	to	reflect	on	experience	and	to	explain	problems	and	
consider	solutions	for	age-appropriate	topics.	He/she	begins	to	understand	that	the	audience	influences	how	we	communicate.	
He/she	can	follow	one-three	step	instructions.	
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Progression	Steps	–	Oral	Language	
	
Element	 Learning	

Outcome:	
Number	and	label	

*early	a		
The	child...	

a		
The	child...	

b		
The	child...	

c		
The	child...	

d		
the	child..	

Co
m
m
un
ic
at
in
g	

1.Engagement,	
listening	and	
attention	

indicates	awareness	of	
sensory	stimuli	in	the	
learning	environment	
	
shows	consistent	patterns	of	
attending	to	
stimuli/personnel/activities	
in	the	immediate	
environment		

	
engages	in	an	activity	
requiring	joint	attention	
with	one	or	more			
	

attends	to	
stimuli,	keeps	eye	
gaze	and	tracks	
adult’s	gaze	to	
visually	attend	to	
an	object	jointly.		
	
imitates	actions	
and	sounds.	

attends	for	longer	
to	interesting	or	
familiar	stimuli	
including:	actions,	
gestures,	tone	of	
voice,	
conversations	and	
stories	read	aloud,	
and	joins	in	with	
rhymes,	songs	and	
games.	

takes	part	in	
conversation	
using	appropriate	
eye-contact	while	
attending	to	body	
language,	gestures	
and	tone	of	voice	
and	uses	these	
cues	with	context	
to	understand	
new	
words/phrases.		
	
listens	to	factual	
accounts.	

listens	to	new	
information	on	an	
unshared	
experience	
including	fiction	
and	non-fiction	of	
increasing	
complexity.	listens	
to	and	appreciates	
other	languages.	
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2.	and	3.		
Social	
conventions	and	
awareness	of	
others	

shows	awareness	of	and/or	
uses	tone,	body	language,	
gestures,	pace,	vocalisations	
and	volume	to	impact	
communication.	
	
demonstrates	verbal/non-
verbal	turn-taking	with	a	
communicative	partner.	
	
initiates	verbal/non-verbal	
communication	with	a	
familiar	adult/peers.	
	
engages	in	and	enjoys	a	
meaningful	verbal/non-
verbal	exchange	with	a	
communicative	partner.	

responds	to	and	
seeks	adult	
attention	and	
recognises,	
responds	to	and	
says	own	name.		
	
responds	to	
stimuli	using	
voice,	sounds	and	
gestures	and	
exchanges	a	smile	
and	uses	facial	
expressions,	
sounds,	gestures,	
signs	or	speech	to	
communicate.	

takes	part	in	
imitative	and	turn-
taking	games,	
rhymes	and	songs.		
	
speaks	audibly	
and	coherently	at	
appropriate	
volume,	
interacting	over	a	
short	number	of	
turns	with	
individuals	and	
beginning	to	
communicate	
readily	with	
others	in	class.		
	
initiates	
communication	
with	familiar	adult	

shares	personal	
anecdotes	and	
responds	to	
conversation	on	
an	unshared	
experience.		
	
greets	and	
responds	
appropriately	to	
greetings	and	
discussion	topics	
showing	some	
appreciation	of	
listener’s	needs.		
	
initiates	and	takes	
turns	in	
conversation	with	
peers,	small	
groups	and	
familiar	adults.	

initiates	
conversations	on	
an	unshared	
experience.		
	
responds	to	
questions	but	
omits	some	
information	and	
begins	to	make	
indirect	requests.		
	
switches	style	of	
speaking	to	suit	
audience.		
	
takes	part	in	small	
group	discussions	
on	a	familiar	topic	
showing	awareness	
of	listener-speaker	
rules	and	is	able	to	
list	these.	
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Un
de
rs
ta
nd
in
g	

4.	Sentence	
structure	and	
grammar	

	 uses	single-word	
utterances	and	
combines	these	
with	
vocalisations.	

uses	multi-word	
utterances	and	
short	common	
phrases	and	uses	
basic	sentences	
when	imitating	or	
chorusing	with	
someone.	

uses	complete	
basic	sentences	
and	speaks	
audibly	and	with	
clear	articulation	
as	appropriate	to	
developmental	
stage.		
uses	some	basic	
connectives	to	
begin	to	join	short	
sentences.		
completes	familiar	
rhymes	and	
repeats	short	
rhymes.	

uses	lengthier	
sentences	with	
correct	word	order	
for	the	most	part,	
basic	connectives	
and	uses	plurals	
and	simple	
pronouns.	mostly	
places	the	verb	in	
the	correct	place	in	
the	sentence.	

5.	and	6.	
Acquisition	and	
use	of	vocabulary	

shows	recognition	of	
personal	and/or	
standardised	objects	of	
reference.	
	
attends	and	responds	to	
increased	vocabulary	in	
texts*.	
	
	
	

recognises	people	
and	objects	and	
uses	appropriate	
gestures	to	refer	
to	an	object,	
linking	actions	
with	objects.	

uses	single	words	
and	common	
phrases	and	
understands	
common	
pronouns	and	
prepositions.		
	
begins	to	describe	
properties	of	
familiar	objects	
and,	with	help,	
uses	words	and	
phrases	from	a	
story	when	
retelling	it.	

uses	a	wider	range	
of	single	words	
and	short,	simple	
sentences.		
	
requests	objects	
and	recurrence	or	
change	in	activity,	
uses	question	
words	
appropriately	and	
uses	greetings,	
farewells,	and	
protests.		
	
understands	
vocabulary	and	
phrases	from	a	

infers	the	meaning	
of	a	new	word	by	
using	gestures	and	
context	and	infers	
the	meaning	of	
stories	of	
increasing	depth	
from	context.		
	
uses	words	or	
phrases	to	refer	to	
feelings.		
	
uses	words	and	
phrases	acquired	
from	stories	and	
factual	accounts	in	
contexts	beyond	
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range	of	stories	
and	factual	
accounts	and	uses	
these	words	and	
phrases	
appropriately	in	
context	

that	in	which	they	
were	originally	
acquired.	

7.	Demonstration	
of	understanding	

responds	to	verbal	and	non-
verbal	cues	related	to	
familiar	communicative	
routines.	
	
	
consistently	responds	to	
familiar	factual	questions.	
	

recognises	and	
responds	to	own	
name	and	other	
familiar	words.	

follows	one-step	
instructions	and	
shows	
understanding	in	a	
variety	of	contexts	
by	attempting	to	
imitate	what	they	
have	seen	and	
heard.	

responds	to	
familiar	questions	
and	follows	one-	
to	two	step	
instructions.		
	
shows	
understanding	of	
familiar	story	
content,	
characters	and	
vocabulary,	and	of	
factual	accounts	
and	step-by-step	
processes.	

listens	to	fiction	
and	non-fiction	of	
increasing	
complexity	and	
begins	to	infer	
meaning	from	
context.		
	
can	follow	three	
step	instructions	
and	respond	
appropriately	to	
phrases	used	
regularly	in	the	
school	
environment	
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Ex
pl
or
in
g	
an
d	
Us
in
g	

8.	and	9.	Requests	
and	questions	

indicates	preferred	objects	
and/or	activities	and	refuses	
non-preferred	items.	
	
requests	repetition	and/or	
more	of	and/or	change	of	
objects	or	events.	
	
makes	a	request	and/or	
expresses	a	need,	verbally	or	
non-verbally		

	

uses	speech,	
sounds	and/or	
gesture	to	show	
preferences,	
make	choices	and	
make	requests.		
	
clearly	indicates	
preferred	objects	
and	refuses	non	
preferred	items.		
	
verbally	and/	or	
non-verbally	
responds	to	a	
familiar	question.	
	
		

makes	simple	
choices	and	
requests	and	asks	
simple	questions.		
	
requests	objects	
and	events	
verbally	and	
makes	clear	self-
directed	choices,	
requesting	
repetition,	change	
of	objects	or	
events.	

with	support,	
engages	with	an	
unfamiliar	adult	to	
give	or	request	
information	or	
recall	an	event.		
	
asks	and	responds	
to	familiar	
questions.	

asks	questions	to	
clarify	others’	
thoughts	or	
actions,	and	to	gain	
new	information	
and	get	help.		
	
uses	complete	
sentences	to	
express	personal	
needs	and	asks	and	
responds	to	
speculative	
questions	leading	
to	drawing	
inferences.	

10.	Categorisation	 	 attends	to	
familiar	toys	and	
objects.	
	

names	familiar	
toys	and	objects.	

categorises	
familiar	objects	in	
the	environment.	

categorises	a	range	
of	objects.	

11.	Retelling	and	
elaborating	

participates	in	the	verbal/	
non-verbal	sharing	of	a	
familiar	or	personal	story,	
activity	or	event	

with	help,	uses	
voice,	sound,	
gesture	and	props	
to	join	the	adult	
in	singing	songs,	
reciting	rhymes,	
retelling	stories,	
providing	
accounts,	
initiating	
communications	

with	help,	shares	a	
familiar	or	
personal	story,	
activity	or	event	
using	single	or	
multiple	words.	

exchanges	
information	on	a	
shared	
experience.		
	
with	help,	
identifies	main	
characters	and	
sequences	main	
points	in	a	
narrative.		
	

retells	the	main	
points	of	an	
unshared	event	or	
conversation	using	
a	clear	structure	to	
an	audience	of	
peers.		
	
creates	a	short	
story,	identifying	
main	characters	
and	events	and	
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and	presenting	
objects	and	news.		

constructs	a	story	
drawing	on	
experiences	and	
orally	narrates	to	
a	group	with	
support.		
	
gives	an	account	
from	direct	
experience	
sequencing	up	to	
three	key	events.	

tells	main	points	of	
their	own	news.		
	
retells	a	familiar	
story	sequencing	
key	events.		
	
explains	a	factual	
account	from	
direct	experience	
to	a	group,	
introduces	a	topic,	
outlines	and	
describes	
processes.	

12.	Playful	and	
creative	use	of	
language	

	 listens	and	
attends	to	
familiar	rhymes	
and	songs.	

listens	to	and	joins	
in	with	rhymes,	
songs	and	
language	games.	

responds	to	
poetry,	rhymes	
and	songs	through	
gesture,	action	
and	props.		
	
distinguishes	
between	and	has	
fun	with	nonsense	
words	and	real	
words.		
	
in	pretend	play,	
uses	language	to	
create	simple	
imaginary	
scenarios	with	
peers	and	adults.	

uses	language	
playfully	and	
creatively	in	
providing	
alternative	endings	
for	rhymes	while	
maintaining	the	
rhyme.		
	
in	pretend	play,	
uses	language	from	
experiences	and	
texts**	to	create	
elaborative	
imaginary	
scenarios.	
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13.	Information	
giving,	
explanation	and	
justification	

communicates	to	express	
feelings	verbally	or	non-
verbally			
	
expresses	interests	and	
opinions	through	a	range	of	
verbal	or	non-verbal	
communication	methods		
	

chooses	objects	
of	reference	to	
show	
understanding	
and	to	share	
meaning,	and	
extends	meaning	
by	linking	objects	
of	reference.		

tells	what	they	are	
doing	and	names	
and	describes	
familiar	people,	
toys	and	activities.	

provides	a	
description	or	
explanation	about	
a	visible	object	or	
person.		
	
when	retelling	a	
familiar	story	with	
adult	support,	
uses	language	
removed	from	the	
current	context	to	
explain,	describe	
problems	and	
suggest	possible	
solutions.	

names,	explains	
and	describes	
familiar	objects,	
people,	events,	
concepts	and	
subjects	giving	
main	points	or	
functions.		
	
uses	language	
suited	to	topic	to	
explain	how	to	
play,	construct,	
conduct	a	process,	
play	a	game	or	toy.		
gives	brief		
explanations	and	
justifications	for	
their	opinions	or	
responses	showing	
their	individuality	
and	voice.	

14.	Description,	
prediction	and	
reflection	

shows	signs	of	anticipating	
next	steps	in	a	familiar	
activity	when	presented	
with	a	stimulus.	
	
predicts	outcomes	for	a	
familiar	or	unfamiliar	story	
or	event	choosing	from	a	
range	of	possible	outcomes.	

chooses	objects	
of	reference	to	
indicate	activities	
completed,	
indicates	what	
they	would	like	to	
do	next	and	what	
materials	will	be	
needed.		

says	what	they	are	
doing	and	names	
and	describes	
familiar	people.		
	
recalls/describes	
something	they	
have	completed	in	
class	to	other	
members	of	the	
group.	

identifies	a	
problem	and	
begins	to	use	
language	to	
express	own	
thoughts	and	to	
show	awareness	
of	others’	
thoughts.	

when	telling	a	
familiar	story,	
interprets	
behaviours	and	
speculates	about	
characters’	
motives.	

**	‘text’	to	include	all	products	of	language	use:	oral,	gesture,	sign,	written,	braille,	visual,	tactile,	electronic	and	digital.	
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Writing:	Progression	Continuum	
Progression	Milestones	–	Early	a	to	d	

*early	a	 The	child	explores	a	variety	of	implements	and	surfaces	to	create	texts**.	He/she	engages	with	the	mechanics	of	mark-making	and	
technology	as	appropriate.	The	child	uses	marks,	signs,	symbols	or	texts*	to	infer	meaning.	He/she	uses	gestures,	sounds	and/or	
words	to	share	their	work.			

a	 The	child	enjoys	making	marks	and	shapes	using	different	implements.	He/she	shares	personal	experiences	and	interests	through	
these	marks	and	shapes.	The	child	shares	these	with	others	using	gestures,	sounds	or	words.	

b	 The	child	enjoys	making	letter-like	forms	and	drawings	while	playing	with	different	implements	and	materials.	He/she	shares	meaning	
by	naming	some	features.	The	child	distinguishes	between	letters	and	pictures	and	recognises	some	letters	in	familiar	words.	He/she	
writes	and	interacts	with	the	teacher	as	scribe,	sharing	personal	experiences.	

c	 The	child	enjoys	emergent	writing	using	a	variety	of	implements	and	shows	good	muscle	control.	He/she	explains	the	main	messages	
in	their	writing.	The	child	uses	basic	conventions	of	print,	names	and	sounds	some	letters	and	uses	random	strings	of	letters	in	
writing.	Their	attempts	show	some	emerging	awareness	of	sounds.	He/she	uses	new	oral	and	reading	vocabulary	from	texts**	read	
and	writes	for	particular	purposes	and	interacts	with	the	teacher	as	a	scribe.	

d	 The	child	continues	to	write	collaboratively	with	the	teacher	and	begins	to	write	independently	about	personal	experiences	and	
familiar	topics.	He/she	uses	some	phonetically	correct	letters	and	common	letter	patterns	and	familiar	words	while	using	some	
correct	word	order,	full-stops	and	spaces	in	sentences.	The	child	writes	some	upper	and	lower	case	letters	legibly	as	separate	flowing	
letters.	He/she	reads	and	discusses	their	texts**	and	choses	ones	for	display.	
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Progression	Steps	–	Writing	
	

	 	

Element	 Learning	
Outcome:	
Number	and	label	

*early	
	a	The	child...	

a		
The	child...	

b		
The	child...	

c		
The	child...	

d		
the	child..	

Co
m
m
un
ic
at
in
g	

1.Engagement,		 has	 fun	 making	 marks	
and	 uses	 gestures,	
sounds	 or	 words	 to	
focus	 attention	 on	
these	 showing	 signs	 of	
understanding	 that	
texts*	carry	meaning	
	

has	fun	making	marks	
and	uses	gestures,	
sounds	or	words	to	
focus	attention	on	
these.		

enjoys	drawings	
and	letter-like	
forms	and	shares	
meaning	through	
naming	some	
features	in	their	
texts**.	

enjoys	creating	
their	own	early	
written	texts**	
and	explains	the	
main	messages	in	
these.	

enjoys	writing	and	
shares	meaning	
through	reading	
and	discussing	
their	texts**.	

2.	Motivation	and	
choice	

chooses	to	engage	with	
mark-making	

uses	gestures,	sounds	
or	words	to	draw	
attention	to	preferred	
texts**	created	by	
themselves.		

plays	with	a	
variety	of	
implements	and	
materials	to	
create	texts**	on	
a	topic	of	their	
choice	and	selects	
texts**	to	share	
with	others.	

uses	a	variety	of	
implements	and	
materials	to	
create	texts**	on	
a	chosen	topic	and	
selects	texts**	to	
display.	

with	increasing	
independence,	
chooses	a	topic	
and	appropriate	
implements	to	
create	texts**	and	
selects	texts**	to	
publish	and	
display.	
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Un
de
rs
ta
nd
in
g	

3.	Conventions	of	
print	and	
sentence	
structure	

places	 marks,	 signs,	
symbols	or	texts*	in	the	
correct	 orientation	
and/or	 sequence	 to	
infer	meaning		
	
	
	

uses	shapes	in	mark-
making	to	
communicate.		

distinguishes	
between	letters	
and	pictures.		

distinguishes	
between	reading	
and	writing	and	
writes	left	to	right,	
top	to	bottom,	
page	by	page.	

uses	some	correct	
word	order,	
sentence	structure	
and	letters,	spaces,	
words,	sentences,	
full-stops,	and	
begins	to	use	
capital	letters	
appropriately.	

4.	Spelling	 uses	signs,	symbols	or	
text*	to	infer	meaning	

uses	shapes	in	their	
mark-making.		

	recognises	some	
letters	in	familiar	
words	and	uses	
these	and	other	
symbols	to	
represent	text**.		
	
recalls	features/	
differences	of	
pictures	and/or	
objects.	

connects	the	
letter	symbol	to	
the	sound	for	
some	upper	and	
lower	case	letters,	
and	uses	random	
strings	of	letters	
showing	emerging	
awareness	of	
letter	sounds	to	
represent	text**.	
	
understands	the	
connection	
between	the	

uses	some	
phonetically	
correct	letters,	
common	letter	
patterns	and	
familiar	words.		
	
begins	to	
distinguish	
between	short	and	
long	vowel	sounds.	
	
	recognises	
similarities	and	
differences	
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written	and	the	
spoken	word.		
	
begins	to	copy	
print.	

between	some	
letters.	

5.	Vocabulary	 	 uses	marks	and	shapes	
to	 share	 a	 personal	
experience.	
	
	

uses	 language	
from	 their	
personal	
experiences	 and	
uses	 it	 playfully	
and	 imaginatively	
in	 texts**	 created	
with	 the	 teacher	
as	scribe.	

	uses	new	
vocabulary	and	
phrases	from	
texts**	read	and	
uses	language	
playfully	and	
imaginatively	in	
texts**	created	
through	shared	
writing	with	the	
teacher.	

uses	language	from	
their	personal	
experiences,	
texts**	read	and	
the	environment	
and	uses	language	
playfully	and	
imaginatively	in	
texts**	created	
independently.	

Ex
pl
or
in
g	
an
d	
Us
in
g	

6.	Purpose,	voice	
and	genre	

uses	signs,	symbols	or	
text*	to	share	
experiences,	thoughts,	
opinions,	preferences	
and	thoughts	with	their	
peers	with	growing	
confidence			
	
	

shares	thoughts,	
knowledge	and	
experiences	with	
others	through	their	
marks.		

begins	to	share	
thoughts,	
knowledge	and	
experiences	for	a	
particular	purpose	
and	audience	
using	marks,	
drawings	and	
some	letters.	

writes	and	draws	
for	a	particular	
purpose	and	
audience	while	
sharing	thoughts,	
knowledge	and	
experiences.	

writes	for	a	wider	
range	of	purposes	
and	audiences	
while	sharing	
thoughts,	
knowledge	and	
experiences.	

7.	Writing	process	 	 uses	personal	
experiences	and	
interests	as	stimulus	
for	their	texts**.		
	

begins	to	take	part	
in	collaborative	
writing	with	the	
teacher	as	scribe.	

uses	familiar	
topics	as	a	
stimulus	for	
texts**	while	
creating	texts**	
jointly	with	the	
teacher.	

collaboratively	
plans	texts**	
orally;	sequences	
and	writes	texts**	
with	other	
children;	reads	and	
talks	about	their	
writing.	
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8	.	Response	and	
author’s	intent	

uses	 gestures,	 sounds	
or	 words	 to	 show	 that	
their	 marks	 have	
personal	meaning	

uses	gestures,	sounds	
or	words	to	show	that	
their	marks	have	
personal	meaning	and	
to	respond	to	others’	
texts**	shown	or	read	
to	them.		

talks	about	their	
own	texts**	and	
begins	to	respond	
to	others’	texts**	
through	talk,	
marks	and	
drawings.	
	

talks	about	and	
uses	more	
detailed	drawings	
in	their	own	
texts**	and	gives	
more	detail	in	
responses	to	
others’	texts**.	

uses	more	
elaborate	drawings	
to	share	detail	and	
identifies	simple,	
explicit	pieces	of	
text**	in	response	
to	specific	
questions.		
	
shares	a	personal	
interpretation	of	
another	person’s	
text**.	

9.	Handwriting	 engages	 with	 the	
mechanics	 of	 mark-
making	 exercises	 to	
create	 a	 form	 of	 text*	
according	 to	 ability,	
using	motor	or	eye	gaze	
skills	as	appropriate.	
	
explores	 a	 variety	 of	
implements	 1and	
surfaces2	 for	 creating	
texts*	
	
	

explores	implements	
to	make	marks.	
	

uses	some	muscle	
control	to	make	
letter-like	forms	

uses	good	muscle	
control.		
	
writes	some	upper	
and	lower-case	
letters.	

writes	some	upper	
and	lower-case	
letters	legibly	and	
as	separate	flowing	
letters.	

**	‘text’	to	include	all	products	of	language	use:	oral,	gesture,	sign,	written,	braille,	visual,	tactile,	electronic	and	digital.	

																																																													
1	Implements	to	include	but	not	confined	to	any	object	capable	of	mark	making,	such	as	hands/feet,	electronic	device,	wheelchair,	crayon/pencil/paint,	foam	
etc.	
	
2	Surfaces	to	include	but	not	confined	to	any	surface	used	for	applying	marks,	such	as	paper,	a	digital	device,	floor,	wall,	desk	etc.	
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Reading:	Progression	Continuum	
Progression	Milestones	–	Early	a	to	d	

	

*early	a	 The	child	engages	with	texts*.	He/she	recognises	and	interprets	symbols,	signs	and/or	familiar	texts*.	The	child	recalls	using	verbal	or	
non-verbal	communication.		

a	 The	child	has	fun	playing	with	books	and	joining	in	with	nursery	rhymes.	He/she	enjoys	looking	at,	listening	to	and	handling	books	and	
indicates	favourites.	The	child	associates	some	meaning	with	pictures	and	familiar	logos,	signs,	letters	and	words.	He/she	sequences	
familiar	stories	or	personal	experiences	using	objects,	marks	or	mimes	to	focus	on	2-3	key	points	or	events.		
	

b	 The	child	shows	reading	behaviours	in	play	scenarios	and	enjoys	listening	and	responding	to	stories	and	poems,	taking	part	in	nursery	
rhymes,	and	playing	with	language	in	riddles	and	jokes.	He/she	understands	that	print	carries	messages	and	that	text**	tells	the	same	
story	each	time	it	is	read.	The	child	recognises	some	personal	and	familiar	words	and	some	familiar	letters.	He/she	uses	new	words	
and	phrases	read	aloud	and	modelled	by	the	teacher	in	his/her	emergent	reading.	

c	 The	child	begins	to	associate	letters	with	sounds	and	identifies	some	high	frequency	words.	He/she	draws	on	personal	experience,	
knowledge	and	memory	when	sharing	in	the	‘reading’	of	a	text**	either	alone	or	with	others,	and	retells	familiar	stories	accurately.	
The	child	visualises	while	listening	to	a	story	or	informational	text**	read	aloud,	shares	responses	and	discusses	with	others.	He/she	
understands	some	basic	conventions	of	print	and	recognises	rhyming	words.	

d	 The	child	uses	book-handling	skills	and	identifies	more	conventions	of	print.	He/she	sounds	and	names	all	letters	of	the	alphabet.	
Begins	to	blend	and	segment	some	sounds	in	words,	recognises	some	common	letter	patterns	and	generates	rhyming	words.	The	
child	reads	a	range	of	high-frequency	and	CVC	words	and	uses	some	contextual	as	well	as	pictorial	cues	to	aid	comprehension.	He/she	
modifies	predictions	based	on	new	information	and	shows	understanding	through	discussion	of	texts**	read.	
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Progression	Steps	–	Reading	
	
Element	 Learning	

Outcome:	
Number	and	label	

*early	a		
The	child...	

a		
The	child...	

b		
The	child...	

c		
The	child...	

d		
the	child..	

Co
m
m
un
ic
at
in
g	

1.Engagement,		 shows	 signs	 of	
engagement	 and	
enjoyment	with	texts*	
	

	

enjoys	listening	to	
stories	read	aloud	and	
responds	to	focal	
points	in	illustrations.	

enjoys	read-aloud	
activities	and	talks	
about	
illustrations,	and	
reads	in	play	
scenarios.	

enjoys	read-aloud	
activities	and	
identifies	detail	in	
illustrations	and	
shares	
interpretation	of	
these,	and	uses	
reading	more	
purposefully	in	
play	scenarios.	
	

independently	and	
with	others	enjoys	
listening	to,	
reading	
and	exploring	a	
range	of	genres◊,	
and	shares	their	
interpretation	of	
meaning	held	in	
both	illustration	
and	text.	

2.	Motivation	and	
choice	

chooses	to	look	at	
books	

picks	up	and	looks	at	
books	and	chooses	
favourite	ones	

independently	
and	with	others,	
chooses	and	
engages	with	
texts**	for	
enjoyment	and	
interest	

chooses	and	
enjoys	favourite	
books	from	a	
range	of	genres◊	
expressing	
preferences.	

explicitly	shares	
reasons	for	their	
book	choices.	
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Un
de
rs
ta
nd
in
g	

3.	Conventions	of	
print	

handles	books		
demonstrating	
familiarity	 with	 book	
handling	skills.	
	
	

understands	that	print	
such	as	signs,	logos,	
pictures	and	words	
carry	meaning.	

understands	that	
illustrations	in	
books	carry	
meaning	

identifies	letters	
as	being	different	
from	other	
symbols	and	reads	
left	to	right,	top	to	
bottom,	page	to	
page	and	
identifies	pictures	
in	books.	

demonstrates	
one-to-one	
correspondence	
between	written	
and	spoken	words,	
identifies	letters,	
words,	sentences,	
capital	letters	
and	full-stops	and	
points	out	cover,	
title	and	author	in	
books.	

4.	Phonological	
and	phonemic	
awareness	

identifies	familiar	
sounds	
	

identifies	familiar	
sounds	and	enjoys	
listening	to	and	saying	
nursery	rhymes	with	
others.	

completes	missing	
lines	in	nursery	
rhymes	and	
recognises	sounds	
of	familiar	letters.	
	
	identifies	words	
as	sound	units	
within	sentences.	
	
	demonstrates	the	
ability	to	clap	a	
rhythm.		

identifies	and	
generates	
rhyming	words,	
recognising	onset-
rime.		
	
distinguishes	
between	two	
spoken	sounds.	
demonstrates	an	
awareness	of	
changes	in	sounds	
of	words.	

blends	onset	rime	
and	counts,	
pronounces,	
segments	and	
blends	syllables	in	
spoken	words.		
	
identifies	initial,	
terminal	and	
medial	sounds	in	
words	of	three	
phonemes	and	
segments	and	
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blends	spoken	
words	of	two,	
three,	four	and	five	
phonemes.	

5.	Phonics	and	
word	recognition	

shows	 recognition	 and	
understanding	 of	
symbols,	 signs,	 logos,	
familiar	 words,	 letters	
or	 visual	
representations	 of	
items.	
	
	

recognises	some	
letters	from	own	name	
and	names	some	
words	and	logos	in	the	
immediate	
environment	based	on	
their	shapes.	
	
interprets	 non-letter	
signs	 and	 symbols	
around	them.	
	

recognises	and	
names	familiar	
letters	such	as	
those	in	own	
name	and	in	the	
immediate	
environment,	and	
recognises	some	
personal	and	
other	familiar	
words.		
	
links	familiar	
printed	signs	or	
names	to	objects	
or	people.		
	
recognises	some	
similarities	and/or	
differences	
between	a	pair	of	
pictures/	objects.		

recognises,	names	
and	sounds	some	
lower-case	and	
upper-case	letters	
and	begins	to	
blend	phonemes.		
	
recognises	a	few	
high-frequency	
words	in	familiar	
contexts	and	uses	
one	or	two	letters,	
often	first	and	
last,	to	identify	
other	words.	
	
	uses	pictorial	
cues	to	read	some	
words.	

names	and	sounds	
all	lower-	and	
upper-case	letters,	
recognises	short	
vowel	sounds,	
blends	phonemes	
and	recognises	
some	common	
letter	patterns.		
	
reads	a	range	of	
high-frequency	
words	and	CVC	
words,	and	reads	
short,	simple	
sentences.		
	
uses	cues	from	
pictures	and	from	
sentences	to	read.	
	
	

6.	Reading	
vocabulary	

	 listens	to	new	words	
and	phrases	modelled	
by	the	teacher	which	
are	needed	to	
understand	texts**	
read	to	them,	and	
plays	with	and	repeats	

acquires	new	
vocabulary	
listening	to	a	
variety	of	texts**	
read	aloud	and	
repeats	new	
words	and	

acquires	new	
vocabulary	
listening	to	new	
words	and	
phrases	modelled	
by	the	teacher	
and	begins	to	
demonstrate	

acquires	new	
words	and	phrases	
from	a	variety	of	
instructional	and	
independentlevel	
texts	and	the	
teacher,	and	talks	
about	their	
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some	of	these	in	their	
emerging	reading.	

phrases	in	their	
emerging	reading.	

some	
understanding.	

meaning.	uses	
some	new	words	in	
responses	to	texts.	

Ex
pl
or
in
g	
an
d	
Us
in
g	

7.	Purpose,	voice	
and	genre	

	 enjoys	listening	to	
stories,	rhymes	and	
poems	read	by	others,	
and	indicates	
favourites.		

enjoys	listening	to	
different	genres◊	
expressing	
preferences	and	
opinions	and	plays	
with	language	in	
rhymes,	riddles,	
jokes,	nonsense	
words	and	songs.	

enjoys	listening	to	
and	responding	to	
a	variety	of	
genres◊	including	
informational	
texts**	and	uses	
language	playfully	
and	imaginatively	
in	personal	
narratives.	
	
shows	
understanding	of	
purpose	of	
reading,	for	
example,	in	play	
scenarios.	

enjoys	reading	a	
range	of	stories,	
rhymes,	poems	
and	non-fictional	
texts**	and	begins	
to	distinguish	
between	a	story	
and	a	poem	or	
rhyme.	

8	and	9.	
Comprehension	

seeks	meaning	from	
combinations	of	signs,	
symbols	or	text*	for	
enjoyment	or	practical	
purposes.	
	
recalls	a	story	read	or	
personal	experience	
using	objects,	marks,	
gestures	or	
vocalisations.	

sequences	a	story	read	
or	a	personal	
experience	using	2-3	
objects,	marks,	
drawings	or	mimes.		
	
finds	specific	objects	in	
stories	read	to	them	
and	responds	
nonverbally	and/or	
verbally	to	simple	
statements	and	
questions	about	a	main	
event	or	character.	

sequences	main	
events	using	a	
small	number	of	
pictures.		
	
predicts	a	story	
based	on	the	front	
cover	and	internal	
illustrations	
before	and	during	
the	teacher’s	
reading	of	it	and	
makes	inferences.		
	

begins	to	
determine	the	
importance	of	
information	and	
retells	main	points	
of	a	story	in	
sequence.		
	
predicts	the	
story/topic	based	
on	title	while	
drawing	on	their	
prior	knowledge	
and	visualises	

listens	to	stories,	
poems	and	
informational	
texts**	and	retells	
main	points	with	
some	sequencing.		
	
modifies	
predictions	based	
on	new	
information	and	
draws	inferences	
while	listening	to	
stories	or	
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makes	
connections	
between	points	in	
a	story	while	
listening	to	the	
teacher	read.		
	
responds	
nonverbally	
and/or	verbally	to	
simple	stories	and	
poems	and	asks	
and	answers	
questions	about	
main	events	and	
characters.		
	
	

while	listening	to	
the	teacher	read	a	
story	or	
informational	
text**.		
	
retells	familiar	
stories	accurately	
using	key	details	
and	asks	
questions	about	
events,	characters	
and	setting.		
	
shows	some	
understanding	of	
informational	
texts**	read	aloud	
by	the	teacher.	

informational	
text**.		
recounts	orally	key	
points	of	
information	in	
expository	text**.		
	
with	others,	reads	
and	discusses	
stories,	poems,	
simple	instructions,	
and	informational	
texts**	showing	
understanding.		
	
demonstrates	the	
ability	to	visualise	
the	story	while	
listening	to	it,	
through	their	
modified	
predictions	and	
inferences	during	
the	story	and	in	
their	retelling	of	
the	story.	

10.	Fluency	and	
self-correction	

	 handles	books	and	
takes	part	in	group	
activities	with	familiar	
texts**	
	
begins	to	track	the	
direction	of	reading	
with	their	eyes,	

understands	that	
text**	tells	the	
same	story	each	
time	it	is	read.		
	
tracks	the	
direction	of	
reading	with	their	

recognises	when	a	
word	has	been	
omitted	or	read	
incorrectly	in	
repetitive	familiar	
texts**	read	to	
them.		
	

shows	a	reasonable	
pace	reading	
repetitive	language	
patterns	and	some	
familiar	sight	
vocabulary.		
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attending	to	each	page	
change	in	books	read	
to	them	by	others.		
	
	

eyes,	attending	to	
lines	read	in	books	
read	to	them	by	
others.	

begins	to	track	
pictures	and	
words	using	their	
finger	or	object.	

reads	texts**	word	
by	word	tracking	
with	finger	or	
object	and	rereads	
familiar	or	
independent-level	
texts**	supported	
by	illustrations,	
building	fluency.		
	
self-corrects	using	
pictorial,sound,	
visual	and	
contextual	cues.	

**	‘text’	to	include	all	products	of	language	use:	oral,	gesture,	sign,	written,	braille,	visual,	tactile,	electronic	and	digital.	
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“The Primary Language Curriculum sets out an image 
of children as communicators, readers, writers and 
thinkers, and a vision and understanding of primary 
classrooms as places where children are enabled to 
progress at their own pace in environments and 
relationships which are supportive, engaging and 
inclusive”.

Primary Language Curriculum (p.26)


